Pupil Premium Strategy Statement 2022-23

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detalil

Data

School name

Sheet Primary School

Number of pupils in school

103

Proportion (%) of pupil premium eligible pupils

13%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2022-23 in detall
2021-24 overview

Date this statement was published November 2022

Date on which it will be reviewed July 2023

Statement authorised by Julie Robinson

Pupil premium lead Maddy Child

Governor lead Emily Lack
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £16, 900

Recovery premium funding allocation this academic year £2,000

Pupil premium funding carried forward from previous years (enter

£0 if not applicable)

£0

Total budget for this academic year

£18,900




Part A: Pupil premium strategy plan

Statement of intent

Our mission is to meet the individual needs of every child to instil enthusiasm and to
provide a positive and memorable primary school experience. We strive to deliver a
contemporary curriculum that is challenging, inspiring and relevant for their future. We
strive to develop an ethos of high expectations of every child, raise lifelong aspirations
and focus on removing barriers to learning and achieving excellence.

Our Pupil Premium Plan aims to address the main barriers our children face and through
rigorous tracking, careful planning and targeted support and intervention, we aim to
provide all children with the opportunity to achieve their potential and provide full access
to the rich extra-curricular provision on offer. These aims provide the necessary skills for
our children to adapt to the variety of situations life puts before them, and to establish
positive and lasting relationships based on mutual respect wherever they are in the
world.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and are young carers.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit the
non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers, we will;

e ensure disadvantaged pupils are challenged in the work that they’re set
e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve




Challenges

This details the key challenges to achievement that we have identified among our

disadvantaged pupils.

Challenge | Detail of challenge

number

1 Overall Progress of PP pupils is lower than Non PP — particularly across
KS2

2 Gaps in learning due to lack of engagement during periods of home
learning

3 Limited parental engagement in school and learning resulting in reduced
homework completion, a lack of readiness for school and, for some,
reduced ambition.

4 Lower levels of achievement in literacy and maths for most PP children
— attainment gap between PP and non-PP

5 Lower levels of participation in extra-curricular opportunities.

6 Lower attendance levels and punctuality of PP children

7 Concerns around the mental-health and well-being of some PP children.

8 Lacking cultural capital and low aspirations.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improve pupil progress and outcomes
for all and especially for key cohorts.

Gap between attainment of disadvantaged and
non-disadvantaged pupils is diminishing

Gap between progress of disadvantaged and non-
disadvantaged pupils is diminishing

Disadvantaged achieve at least in line with national
disadvantage data.

Rigorous systems in place to identify any needs for
intervention. Evidence that interventions are
impacting.

Drop-in observations show disadvantaged children
are engaged and applying themselves.

Catch-up sessions are implemented consistently
where gaps in learning are identified.

Improve pupil behaviour for learning and
engagement in lessons in order to

PP students to achieve expected progress across
KS2 (1.00 points on internal tracker)




maximise progress and improve the
numbers of children achieving ARE

Percentage of PP children achieving ARE at KS2 is
in line with national.

Drop-in observations show disadvantaged children
are engaged and applying themselves.

Work scrutiny shows children are taking pride in
their work and achieving quality & quantity in
outcomes.

Close the gaps in attainment that have

developed as a result of disruption to
learning due to lockdown.

In school data shows accelerated progress.

Work scrutiny shows identified gaps are beginning
to close.

Tracking systems shows gaps and catch-up
provision is well-focused and matched to need.

Disadvantaged Children Progress - October 2022 data

Reading Writing Maths
ARE & within broad 73% ARE & within 55% ARE & within broad | 55%
ARE broad ARE ARE
At ARE+: 9% At ARE+: 0% At ARE+: 9%
Average Progress: 1 Average Progress: 1 Average Progress: 0.92
0% Accelerated Pro- 0%
Accelerated Progress: gress: Accelerated Progress: 0%

PP attendance meets the school’s
attendance target of 96%

The attendance of PP learners meets the school
target of 96%.

Inclusion Manager analyses attendance data
regularly and works closely with families to improve
attendance.

Staff are aware of difficulties that may impact PP
learners and have plans in place to support these.
Staff proactively report attendance concerns to
Inclusion Manager.

Systems in place to promote and celebrate good
attendance and ensure children understand the
importance of good attendance.

Provide meaningful support for
emotional health and well-being of
children.

All children who need emotional support are
identified and supported.

Class teachers are confident to support emotional
health and well-being as part of their in class
provision.

Children (and parents) report positive impact of
support in place.
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Cultivate opportunities for enhancing
‘cultural capital’ through enrichment and
experience in order to improve
aspirations.

All PP children attend at least 1 residential visit
during their time with us.

All PP children given the chance to learn an
instrument — encourage take-up.

All PP children given the opportunity to represent
their school.

Additional swimming lessons for PP children.
All PP children have a champion/mentor.

Parents/carers of PP pupils are engaged
in school, aware of their child’s learning
and understand how to support their
child.

The attendance of PP parents/carers at Parents’
Evenings is at that of non-disadvantaged learners.
Parent /carers surveys show engagement and
satisfaction with school and school life.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £6,000

through both key
stages.

Prioritise reading in
infant classes through
developing use of
Little Wandle phonics
reading scheme to
ensure all
disadvantaged
children can read with
automaticity,
understanding and
accuracy by the end of
Year 2

Activity Evidence that supports this approach Challenge
number(s)
addressed

Develop pupils early Reading is a key determiner for academic 1,2,4.

reading and writing success. Closing the reading gap leads to

skills and ensure improved confidence, engagement and

strong progress greater outcomes.




activities across the
school curriculum.
These can support

ideas, consolidate un-
derstanding and ex-
tend vocabulary.

pupils to articulate key

suggests oral language interventions,
including dialogic activities such as high-
guality classroom discussion, are
inexpensive to implement with high impacts
on reading +6 months.

https://educationendowmentfounda-

tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/oral-language-interventions

Embed the Mastery The DfE non-statutory guidance has been 1,2,4.
Maths Curriculum and | produced in conjunction with the National
align the teaching of Centre for Excellence in the Teaching of
maths across the Mathematics, drawing on evidence-based
schoolto ensure approaches:
strong progress Maths guidance KS 1 and 2.pdf (publish-
across all key ing.service.gov.uk)
igﬁﬁj\é\/&ﬂ:‘d The EEF gui_dance is_ based on a range of
. the best available evidence:
teacher release time _ o
to embed key Improving Mathematics in Key Stages 2 and 3
elements of guidance
in school and to
access Maths Hub
resources and CPD
(including Teaching
for Mastery training).
Teaching and Supporting the Attainment of 1,2,4.
Learning focus on Disadvantaged Pupils (DFE, 2015)
evidence-based suggests high quality teaching as a key
strategies to support aspect of successful schools
Quality First Teaching
Develop provision for Research suggests that the greatest 1,2,4.
SEND, ensuring influence on educational and social
guality first teaching outcomes for children with SEN is their
and appropriate classroom teacher.
intervention to Teachers to further develop a repertoire of
maximise progress. strategies they can use flexibly in response
This year to join the to the needs of all pupils. — flexible
Big Inclusion Project grouping; — cognitive and metacognitive
across Hampshire in strategies; — explicit instruction; — using
order to train all adults | technology to support pupils with SEND;
in SEND strategiesto | and — scaffolding.
enharlce teaching and Special Educational Needs in mainstream
leanring and meetthe | Scnools — EEF pdf
needs of all children.
Embedding dialogic There is a strong evidence base that 1,2,4,8

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £5,000



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://www.tandfonline.com/doi/full/10.1080/2331186X.2017.1304015
https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special%20_Educational_Needs_in_Mainstream_Schools_Guidance_Report,pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special%20_Educational_Needs_in_Mainstream_Schools_Guidance_Report,pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

consistency in
teaching across
infant classes the
use of a DIE
validated Systematic
Synthetic Phonics
programme to
secure stronger
phonics teaching
for all pupils.

base that indicates a positive impact on the
accuracy of word reading (though not
necessarily comprehension), particularly for
disadvantaged pupils:

Phonics | Toolkit Strand | Education Endowment
Foundation | EEF

Activity Evidence that supports this approach Challenge
number(s)
addressed

Through both Reading is a key determiner for academic 1,2,4,8.

enhanced success. Closing the reading gap leads to

classroom improved confidence, engagement and greater

provision and outcomes.

targeted teaching,

ensure phonics

catch up so that

almost all pupils

achieve Y1

standard

Improve the writing | Strong writing skills are essential to future 1,2,4,8.

curriculum offer as | success and learning as children move to the

detailed in the SIP, | next stage of their education.

to ensure teaching

identifies and

addresses gaps in

learning.

Embed use of and Phonics approaches have a strong evidence 1,2,4,8.

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £6,500

and events.

& residential visits.

and regularly attend clubs
Financial support for trips

After-school clubs funded.
Music tuition funded.

extracurricular activities are important in

well as being associated with a range of
other positive outcomes (e.g.
achievement, attendance at school). We
found from our analysis that
extracurricular activities - specifically
music classes and playing a wide range

developing soft (especially social) skills as

Activity Evidence that supports this approach Challenge
number(s)
addressed

Ensure PP pupils access “Findings from previous research suggest | 5,7,8
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https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Transport provided to
extra-curricular
opportunities.

Investigate with small
schools group
opportunities for
enhancing life
experiences

of sports — are important in predicting

intentions to remain in education after
compulsory schooling.” Social Mobility
Commission research.

Embedding dialogic activi- | There is a strong evidence base that 1,2,4,8
ties across the school cur- | suggests oral language interventions,
riculum. These can sup- including dialogic activities such as high-
port pupils to articulate quality classroom discussion, are
key ideas, consolidate un- | inexpensive to implement with high
derstanding and extend impacts on reading +6 months.
vocabulary. https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/oral-language-interventions
Equipment, uniform and Removing potential barriers to 6,7,8
subject supplies. participation increases attendance.
Train for and Increase The current statistics around mental 7,8
ELSA time and health show that 1 in 4 people in the UK
opportunities for will experience a mental health problem
supporting SEMH within each year (mind.org). Mental health
classrooms. iSsues are an increasing concern not only
within adults but also children and young
people
https://educationendowmentfoundation.or
g.uk/public/files/Publications/SEL/EEF_So
cial_and Emotional Learning.pdf
Improve family home Ensure parents of PP students feel safe 3,6,7,8
school communication and confident engaging with school.
and relationships by Home visits completed to engage the
supporting potential hard to reach. Teachers contact families
attendance barriers such to arrange appointments at all parent
as uniform, fuel and food events. EEF Toolkit Parental Engagement
hardship suggests +3 months progress
Sustain a system of There is a strong negative link between ab- | 146,8

checks, support and class
incentives for improved
attendance to school.

sence and attainment particularly in KS2.

DfE link between absence and attainment

Total budgeted cost: £17,500



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/509679/The-link-between-absence-and-attainment-at-KS2-and-KS4-2013-to-2014-academic-year.pdf

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Across the school, termly assessments supported teacher observations to inform
provision. White Rose pre and post data, PUMA reading comprehensions, benchmarking
and NFER spelling tests enabled recovery programmes to be delivered at the correct
academic level to identified PP children.

End of year PUMA and SATS assessments showed that PP pupils across the school
achieved as follows:

The gap between whole school and PP children in Summer 2022 was 0.07 Reading, 0.26
Writing and 0.09 Maths.

Accelerated progress was seen across all three core areas.

10 KS2 PP children

KS2 Progress Summer KS2 Attainment Summer
2022 2022
maths | 3 [~
Write — 2 r
Read ——— 1 —
0 2 4 6 8 10 0 s 10
Accelerated W Expected M less than expected WARE July WARE September
Progress
GAP
Whole | Da/pP | sEND ?E?qnt; EAL ?g']"gg between
School (11) | (22) (84) (1) EYES Dﬂffjﬁhoﬁ

Reading | 1.15 [ 129 ] 1.11 [3.84] 1.08 +0.07
Writing 1.41 1 1.5411.09 1400 1.15 +0.26
Maths 0.98 1 1.02]11.0914.00| 1.07 -0.09




Pupil’s behaviour for learning has steadily improved post COVID lockdowns. Much time
was spent at the beginning of the year on developing and refreshing good learning
behaviours and work done on our school values across the classes. Drop-in observations
show disadvantaged children were engaged and applying themselves well to learning.
Work scrutiny showed children were taking increasing pride in their work and achieving
guality & quantity in outcomes. Evidence that interventions have impacted. Different catch-
up sessions have been implemented where gaps in learning are identified and gaps closed
on most occasions.

Attendance PP children 96.4% Summer 2022.

ELSA increased hours over the year to support over 18 children across the year. Journals
purchased for junior children to write in daily, mental health awareness raised over the year
and are still being used periodically..

All PP children in Y5/6 attended residential — this was funded. All PP children offered
funded sports club place — 65% take up reported. Additional swimming lessons were
funded for 3 children over summer holidays. All PP children have mentor/champion in the
Inclusion Manager/Emotional provision.
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